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1.Introduction
Thispaperisthefirstofaseriesontheeffectiveuseofpicturestoriesincludingread-
aloudactivitiesinelementaryschoolEnglishclassroomsinJapan.
Inthepresentpaper,anoverview ofsometheoreticalbackgroundsonreadingpicture
storiesaloudinelementaryschoolswilbediscussed.Theimportanceofinteractionbetween
teachersandpupilsbasedonthestorytoldwilalsobeexplored.Thesecondhalfofthis
paperwilfocusonthevalueofread-aloudactivities,inaccordancewiththenew foreign
languagecourseguidebeingproducedbytheMEXTandscheduledtostartin2020.
2.Theoreticalbackgroundsforpicturestoryactivities
Inthissection,sometheorieswhichexplainwhystories,especialywhenreadaloudby
teachers,arerecommendedinlanguageteaching,from whatagechildrenenjoystories,and
inwhatwayilustrationsinstorybookssupportchildren・sunderstandingofthestorywil
bediscussed.
21.TheEpisodeHypothesis
Manyresearchers,includingRichard-Amato(1996:285),arguethatalotofforeign
languagetextbookscontained・disconnectedlistsofsentencesor,atbest,sentencesthatwere
relatedbutwerenotpartofanymotivatedorlogicalinteraction.・Richard-Amatofurther
suggeststhatstorieswhichconsistofepisodeswilmotivatelearnersmorethandisconnected
―２―
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sentencesandintroducestheEpisodeHypothesispresentedbyOler(1983:12)asshownbelow.
Text(i.e.discourseinanyform)wilbeeasiertoreproduce,understand,andrecal,to
theextentthatitismotivatedandstructuredepisodicaly.
SchankandAbelson(1977:1718),explainanepisodicviewofmemoryasfolows:
Anepisodicviewofmemoryclaimsthatmemoryisorganizedaroundpersonalexperiences
orepisodesratherthanaroundabstractsemanticcategories....Anepisodicmemory...is
organizedaroundpropositionslinkedtogetherbytheiroccurrenceinthesameeventor
timespan....A tripisstoredin memory asasequenceoftheconceptualizations
describingwhathappenedonthetrip.
Theystatethatitistheirviewthathumansbothacquireandstoreinformationinepisodic
form.
Storiesusualy developalong astorylinefrom thebeginning totheend.Mystery
stories,forexample,teloneepisodeafteranotherleadinglistenersorreaderstowardsa
solutiontoacase.Storiesreadaloudinclassroomscanprovidethelearnerswithamore
realisticopportunitytoconnectafew episodesasonesetofeventsandencouragelearners
toengageandbecomemorefamiliarwiththewholestoryline.Evenifeachlessonisdevoted
tolisteningtoonlyoneepisodefrom astory,childrenmaynotlosethestoryline.
22.Ilustrationsinpicturestorybooks
Children・spicturestorybooksgeneralyincludenotonlythewordsofastorybutalso
ilustrations.Childrenwhohaven・tyetacquiredanyliteracycanenjoypicturebooksby
lookingattheilustrations.Evenaftertheyacquireliteracy,theyenjoytheilustrations
whilereadingthestory.Satou(1993)andSakaiandSatou(2004)studytowhatextent
ilustrationshelpchildrenunderstandthestoryinbooks.Theyconcludethatstorieswith
coloredilustrationswereunderstoodbetterthanthosewithblackandwhite.Theyalso
foundthatthelowertheageofthechildren,themoretheyfocustheirattentionjustto
listentothestoryorjusttolookattheilustrationsanditismoredifficultforthem to
dobothatthesametime.
ImaiandNakamura(1993)presentsevenvariablesintheactionofreadingstoriesaloud.
Theyarepicturebooks,readers,listeners,relationshipbetweenpicturebooksandreaders,
relationshipbetweenreadersandlisteners,relationshipbetweenlistenersandpicturebooks,
andrelationshipsamongpicturebooks,readersandlisteners.Amongthesevenvariables,
thepicturebookisthekeyfactorforeffectivestoryreading.Thefirstvariable,apicture
book,consistsofthetheme,content,writingexpressions,ilustrationsandthesizeand
shapeofthebook.
Itseemsthattheyoungertheleaners,themorevalueilustrationshaveforunderstanding
―３―
thestory.Childrenaged2or3yearsarenotgoodatlisteningtostoriessilentlybut
gradualytheystartinteractingwithstorybooksthroughtheauditoryandvisualsenses.
Justice,PulenandPence(2008)studiedchildren・svisualattentiontoprintandfoundthat
・childrenrarelylookatprint,withabout5％6％ oftheirfixationsalocatedtoprint・
(2008:1).However,theystatethatpreschoolers・visualattentiontoprintincreasessignificantly
whenadultsverbalyreferenceprint,orreferenceitnonverbaly,forexamplebypointingto
wordsorsentencesinthetext.
Sincemostofthechildren・sattentionisontheilustrationswhenlisteningtoapicture
bookstory,attractivecoloredilustrationswhichmatchthecontentofthestorynotonly
help children・sunderstanding ofthestory contentbutalsodevelop theirinterestand
motivationforlisteningtonarrativestoriesaswelasforstayingintheworldoffantasy.
23.Input,interactionandoutput
InputisdefinedbyLightbownandSpada(2006:201)as・thelanguagethatthelearner
isexposedto(eitherwrittenorspoken)intheenvironment.・Theyalsoexplainthefolowing
threetypesofinputintheglossaryofthebook.
(1)Comprehensibleinput
StevenKrashen［1977］introducedthisterm torefertolanguagethatalearnercan
understandwhichmaybecomprehensibleinpartbecauseofgestures,situations,or
priorinformation.
(2)Enhancedinput
Thisisinputthatisalteredinanefforttomakesomelanguagefeaturesmore
salienttolearners.Itcanbemoreorlessexplicit,rangingfrom explicitmetalinguistic
commentstotypographicalenhancement,boldtypeorunderliningorexaggeratedstress
inspeaking.
(3)Modifiedinput
Thisisadaptedspeechthatadultsusetoaddresschildrenandthatnativespeakers
usetoaddresslanguagelearnerssothattheywilbeabletounderstand.Examplesof
modifiedinputincludeshorter,simplersentences,andbasicvocabulary.
Theabovetypesarenotexclusiveofeachother.Modifiedorenhancedinputshouldbe
naturalyofferedbytheteachertothestudentsinrelationtothelanguageandcognitive
levelsofthestudentstomaketargetlanguagefeaturesmoresalienttostudents.
Itistruethatnoonewondersifinputisnecessaryforsecondorforeignlanguage
learning.However,manydonotcompletelyagreewiththeideathatbyonlygivingappropriate
comprehensibleinput,learnersdoacquirelanguageasproposedbytheInputHypothesisby
Krashen(1982).Thehypothesisisbasedonhisnon-interfaceposition,whichstatesthat
・learned・knowledgeiscompletelyseparateandcannotbeconvertedinto・acquired・knowledge.
―４―
Mostsecondlanguageacquisition researchersandalsomostteachersquestion hisnon-
interfacepositionastheybelievethatlearning,forexample,inclassrooms,connectsto
acquisitionoratleast・learning・supportsthelateracquisition(Elis,1994).
Matsuura and Ito (2012)explain thatelementary schoollearnersofEnglish need
comprehensibleinputwithsupportslikesomehintsorcluesfrom theteacher.Theyreferto
Muranoi(2006)andstatethatinputinvolvingatopicdirectlyrelevanttoelementaryschool
learners,suchasdailyroutinesandfamily,withauthenticity,andwithappropriatebalance
betweensoundsandlettersareoptimalconditionsasinputconnectstolanguageacquisition.
Inputisanecessity forlanguageacquisition butitisnottheonly factor.Input,
interactionandoutputaswelaslearnerfactors,forexample,motivationandage,should
alsobelistedaskeyfactorsinthelanguageacquisitionprocess.
24.Cognitiveandsocialdevelopment
Cognitivedevelopmentreferstohowapersonperceives,thinks,andgainsunderstanding
ofhisorherworldthroughtheinteractionofgeneticandlearnedfactors.Childrencontinualy
advancetheirskilsinobservingandinteractingwiththeworldaroundthem.Inorderto
discussthewaytousepicturestoriesinelementaryschoolclassrooms,itisextremely
importanttounderstandthecognitiveandsocialdevelopmentofthelearners.
Lightbown andSpada(2006)explain thatcognitiveanddevelopmentalpsychologists
arguethatlanguageacquisitionisonly・oneexampleofthehumanchild・sremarkable
abilitytolearnfrom experience・(2006:24).Theylearnotherkindsofskilslikewalkingor
holdingaspooninthesameway.LightbownandSpada(2006)furtherexplainthatthe
psychologistshypothesizethat・whatchildrenneedtoknow isessentialyavailableinthe
languagetheyareexposedtoastheyhearitusedinthousandsofhoursofinteractions
withthepeopleandobjectsaroundthem・(2006:24).
TheSwissdevelopmentalpsychologistPiaget(1971)identifiedthefolowingcognitive
developmentalstagesinchildrenastheyprogressfrom birthtoadolescence.Thefolowing
stagesofintelectualdevelopmentformulatedby Piagetappeartoberelatedtomajor
developmentsinchildren・sbraingrowth.ThefolowingexplanationofPiagetianstagesof
developmentisbasedonPinter(2006:7)andNunan(2011:46).
(1)Sensori-motorstage(from birth2yearsofage)
Theyoungchildlearnstointeractwiththeenvironmentbymanipulatingobjects
aroundhim orher.Linguisticaly,thisstageischaracterizedbytherapidgrowthofthe
child・svocabulary,andthegradualtransformationfrom・proto-language・toreallanguage
throughtheemergenceofgrammar,forexamplethechildwilpossessanidiosyncratic
setof・words,・eachofwhichwilhaveonlyasinglemeaning,as・num-num・tomean
・Givemefood,I・m hungry.・
―５―
(2)Pre-operationalstage(from 27yearsofage)
Thechild・sthinkingislargelyreliantonperceptionbutheorshegradualybecomes
morecapableoflogicalthinking.Onthewholethisstageischaracterizedbyegocentrism
(akindofself-centeredness)andalack oflogicalthinking.Linguisticaly,learners
consolidatetheirknowledgeofthegrammaticalsystem and,bytheageofseven,their
acquisitionofthetargetgrammaticalsystemofnon-complexstructuresisalmostcomplete.
(3)Concreteoperationalstage(from 711yearsofage)
Year7isthe・turningpoint・incognitivedevelopmentbecausechildren・sthinking
beginstoresemble・logical・adult-likethinking,thoughlimitedtotheimmediatecontext.
Thismeansthatchildrenatthisstagecannotyetgeneralizetheirunderstanding.
(4)Formaloperationalstage(11yearsonwards)
Childrenareabletothinkbeyondtheimmediatecontextinmoreabstractterms.
They areableto carry outlogicaloperationssuch asdeductivereasoning in a
systematicway.Theyachieve・formallogic・.
Piaget・sstagetheory showsthatchildren progressthrough qualitatively different
cognitivestagesofdevelopment.
Inclassrooms,teachersneedtointroducestoriesthoughtfulyintheform ofactivities,
from havingthestudentslistentoCDstoreadingaloudthemselves.Weneedtoconsiderto
whatextenteachtypeofinstructionbasedonnarrativestoriesaredevelopmentalyappropriate.
Linse(2005:2)explainsthat・experiencedearlychildhoodprofessionalsencouragecaregivers
andteachersofyounglearnerstoprovidedevelopmentalyappropriateinstruction.・She
statesthatsocial/emotional,physical,cognitive,andmoraldevelopmentshouldbetakencare
ofandshowsattributesofeachkindofdevelopment.Linse(2005:4)furtherrefersto
McClelanandKatz(2001)andshowsthestagesofchildren・scognitivedevelopmentbywhat
childrencanactualydobasedontheirownideasasshownbelow,whichisalsouseful
informationwhenteachersplantheirinstructioninclassrooms.
AttributesofCognitiveDevelopment
・Canfolowone-stepinstructions
・Canfolowtwo-stepinstructions
・Canfolowthree-stepinstructions
・Understandstheconceptofsymbolssuchasnumbersandletters
・Isinterestedinacademiccontent
・Likesreadingorbeingreadto
・Likesplayingwithword,numbers,orabstractsymbols
・Graspsconcreteand/orabstractconceptseasily
・Canmakeconnectionsbetweendifferentconcreteconcepts
・Canmakeconnectionsbetweenabstractandconcreteconcepts
―６―
・Canmakeconnectionsbetweendifferentabstractconcepts
・Comprehendsconcreteand/orabstractcauseandeffectrelationships
・Canrecognizepatterns
・Canfolowasequenceofevents
・Canclassifyconcretepictures,objects,and/orabstractconcepts
TeachersalsoneedtofindoutwhatsocioculturaltheoriessuchasVygotsky・ssayabout
children・sdevelopment.Vygotsky(1978)emphasizeshow otherpeopleandtheattitudes,
values,andbeliefsofthesurroundingcultureinfluencechildren・sdevelopment.Vygotsky・s
theoryemphasizesthefundamentalroleofsocialinteractioninchildren・scognitivedevelopment
andarguesthatdevelopmentfolowssocialinteraction.However,sincehisclaimsaremost
relevanttotheactualteachingmethodsortechniquesofpicturestoriestochildren,more
detaileddiscussionaboutthem wilbefoundinlaterpapersinthisseries.Atanyrate,
narrativestorieswil becomeappropriateteaching materialwhich elicitsthelearners・
chancestodevelopconcepts,forexample,forandagainst,causeandeffect,aswelastheir
thinkingskils.
3.Useofnarrativepicturestoriesinthenew courseguide
In thissection,thecurrentandthenew MEXT courseguidesforEnglish wil be
explainedfirst,thensomestudiesontheresultoftheEnglishinstructioninelementary
schoolswilbediscussed,whichleadstoadiscussionontheroleofnarrativepicturestories
inclassrooms.
31.Thecurrentandthenew courseguides
ThepresentcourseguideforelementaryschoolEnglishactivitieswasputfulyinto
forcein2011.・Chapter4ForeignLanguageActivities・inMEXTElementarySchoolCourse
ofStudy(2010)showstheoveralobjectiveoftheclassesasbelow:
Toform thefoundationofpupils・communicationabilitiesthroughforeignlanguages
whiledevelopingtheunderstandingoflanguagesandculturesthroughvariousexperiences,
fosteringapositiveattitudetowardcommunication,andfamiliarizingpupilswiththe
soundsandbasicexpressionsofforeignlanguages.
Theabovementionedclassesarefor5thand6thgraderswhonow haveEnglishactivities
andtheinstructionbyteachersaregiventohelppupilsactivelyengageinmainlyreceptive
communicationinforeignlanguagein35classhoursayear.
TheMEXT reportstheeffectofEnglishlanguageactivitiesadministeredsofarand
statesthat76％ ofthepupilssurveyedansweredthattheylikedstudyingEnglish,and
91.5％ ofthem wantedtobeabletouseEnglishinthequestionnaireadministeredin2013.
―７―
Inadditionthequestionnaire,whichwasalsoadministeredtojuniorhighschoolstudents
wholearnedEnglishinelementaryschoolsin2012,showsthatstudentsthoughtEnglish
activitieswereusefulforlearningEnglish.Theteachersalsoshowedapositiveattitude
towardelementaryschoolEnglishactivities.Theyindicatedinthequestionnairethatthe
studentswhoexperiencedEnglishactivitiesweremoreinterestedinforeigncountriesand
theirculturesandhadapositiveattitudetocommunicatinginEnglish.
TheresultsoftheabovequestionnairesbasicalyleadtoadditionalEnglishclassesin
elementaryschools.Thenewlyrevisedcourseguidewhichregulatesthe3rdand4thgraders
35Englishactivityclassesayearandthe5thand6thgraders70regularEnglishclassesa
yearisscheduledtocommencefrom 2020.Itwilalsobepossibleforsomeelementary
schoolsto carry outadvanced implementation oftherevised courseguidefrom 2018.
According tothenew courseguide,5th and6th gradersaregoing tolearn notonly
receptiveskilsbutalsobasicproductiveskilsincludingsimplebasicgrammar.However,
evenfrom 2020,mostclassesarestiltobetaughtbythepupils・homeroom teachers,who
havealmostnotraininginEnglishlanguageteaching.
Regardingtheteachingmaterials,thenewcourseguideissupposedtoindicateasimilar
contentasforthepresentjuniorhighforeignlanguagecourseguide.Therefore,storiesset
tothelearners・Englishanddevelopmentallevels,whichcanpromotefairjudgement,anda
richsenseoffeelingsthroughexperiencingvarietiesofcultures,wilbehighlyrecommended.
Detaileddiscussion wil bekeptforthelatterpartofthisseriesaftertheformal
announcementoftherevisedMEXTcourseguide.
32.StudiesonelementaryschoolEnglisheducationinJapan
SincethefirstdiscussionontheintroductionofelementaryschoolEnglisheducationin
Japan,someresearchersandeducatorshavebeensupportingtheplanbutsomehavetaken
upanegativeposition.Tosu(2004),forexample,statesthatbyintroducingEnglisheducation
inelementaryschools,itishopedthatJapaneseEnglisheducationasawholewilchange
toabetterdirection.Ontheotherhand,Otsu(2005)statesthattheprimaryfocusshould
beplacedonJapaneselanguageeducationnotonEnglisheducationforelementaryschool
children.
SincearoundthetimeEnglishactivitieswereintroducedtothe5thand6thgradersby
theMEXT・sdecision,therehavebeenseveraldetailedstudiesregardingtherelationships
betweenlearners・interest,motivationorattitudeandtheeffectoflearningEnglishskilsin
elementaryschools.Manyofthesestudiesareshowingpositiveresults.Shizuka(2007)finds
thatthelearningexperiencewhileinelementaryschoolmostlyimproveslisteningamongthe
fourmacroskilsandaffectivefeelingstowardlearningEnglish,forexamplewhetherthe
learnerslikeEnglishorrecognizetheimportanceinlearningEnglish.Higuchietal.(2008)
show thattheinterest,motivationandattitudetolearningEnglishbyuniversitystudents
―８―
wasmuchhigheramongthelearnerswhohadEnglishlearningexperiencethanthosewith
noexperience.
However,oneveryseriousconcernisnotedbyDeKeyser(2013).Hestatesthat・thereis
littleresearchonageeffectsthatmeetsveryhighmethodologicalstandards,...andalmost
noevidencethatisclearlyofeducationalrelevance・(2013:61).Thewaychildrenandadults
learnEnglishasasecondlanguage(ESL)intheUnitedStatesandthewaytheylearn
Englishasaforeignlanguage(EFL)inJapanisdifferent.IntheStates,theESLlearners
areimmersedinanabundanceofhighqualitynativespeakers・Englishinputbothinthe
immersionclassandintheenvironmentoutsidetheclassroom.IntheEFLsettinginJapan,
itisnotataleasyforlearnerstoattainhigherlevelswheretheyaretaughtmostlyby
non-nativespeakersofEnglishatmostforafewhoursaweekwithlittleEnglishexposure
outsidetheclassroom.Weneedtowaitforfurtherresearchtofindtheresultsofelementary
schoolEnglisheducation.
33.RoleofnarrativepicturestoriesinelementaryschoolEnglishclasses
GiventhatitisextremelyimportantforchildrentobeimmersedinEnglishreceiving
lotsofgenuineinput,narrativepicturestoriesarehighlyrecommendedasoneofthebest
typesofteachingmaterial.
Inthelightofthediscussionsofar,therearefourgoodreasonstousenarrative
picturestoriesinprimaryschoolEnglishlanguageteaching:
(1)Authenticstorieswith picturesespecialy read aloud can provideamotivating,
meaningfulcontextforlanguagelearning,sincechildrenarenaturalydrawnto
stories.
(2)Thesestoriescancontributetoeffectivelanguagelearning,becausetheyenablethe
presentationanduseofnaturallanguage.
(3)Thesestoriescanpromotethefirststeptoacademicliteracyandthinkingskils.
(4)Thesestoriestendtodealwith aspectsofthehuman condition,andcan thus
contributetotheemotionaldevelopmentofthechild,andfosterpositiveinterpersonal
andinterculturalattitudes.
4．Summary
AlthoughthenumberofnativespeakersofEnglishissaidtobelessthan5％ ofthe
worldpopulation,itisnecessaryforustolearnEnglishsothatwecancommunicateusing
English in variousinterculturalcontextsincluding education,science,technology,and
business.Thefactthatthereareover4milionpeoplewhouseESLintheworldreinforces
theimportanceofusingEnglish.
Atthesametime,cherishing each languagein differentculturesisvitalin this
―９―
globalizedworld,becauselanguageisoneofthemaincomponentsofcultureandidentity.
Asaresult,beingexposedtoEnglishcanprovidelearnerswithvaluableopportunities
tolearnandexperiencetheimportantroleoflanguage.Thisisareasonthatmanypeople
andtheMEXTarenowclamoringabouttheneedtostartEnglishlanguageeducationfrom
elementary school.Itishoped thatby doing so,children wil continueto behighly
motivatedtolearnEnglishandattainbettercommunicationskils,whicharepointedoutto
besoessentialforJapaneselearnersingeneral.
Ourhistory in English teaching showsthatthefocushasbeen moreon explicit
knowledgeaboutthelanguageratherthanimplicitknowledgeofthelanguagealthough
whatthelearnersneedisthelatter.ExposingchildrentoEnglishfrom anearlierstageof
elementary schoolis a good way to increase their awareness ofthe importance of
communication,makingconnectionswiththeworld,andenablingthem toenjoygettingin
touchwithpeoplearoundthem.
Inthiscontext,read-aloudactivitiesinEnglishinelementaryschoolshaveakeyrole,
wherechildrenareabletoreceivealotofEnglishinputinepisodiccontextssothatthey
havechancestoenjoyEnglishratherthanputtingtheirfocusonlyonthegrammarofthe
language.Byhavingchancestointeractwithteachersandotherpupilsaboutthestoryin
addition to receiving inputasthey listen to thestory,they can also recognizethe
importanceofcommunication.Readingaloudtochildrendoesnotonlyaim toteacha
knowledgeofEnglishbuttomaximizechildren・sexperienceofthelanguageastheyreceive
someusefulmessagefrom thestoriesthatcontributestotheircognitivedevelopment.In
addition,throughtheactivities,childrencanexpandtheirworldastheylearntoappreciate
somethingofthevalueandattractionofunderstandingdifferentlanguages.
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